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At Benjamin Adlard Primary School we aim for a high-quality history curriculum which should inspire in pupils a curiosity and fascination about the 

Britain’s past, world history and the role of significant people that have influenced the world we live in today. Our teaching equips pupils with knowledge 

about the history of Britain and how it has influenced and been influenced by the wider world; changes in living memory and beyond living memory and 

learn about the lives of significant people of the past. We want children to enjoy and love learning about history by gaining this knowledge and skills, not 

just through experiences in the classroom, but also with the use of fieldwork and educational visits. 
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 At Benjamin Adlard we have chosen to use resources from Rising Stars to support the delivery of our History curriculum. We have chosen this scheme as it 
provides stimulating resources which support pupils to consider questions, as well as to acquire knowledge, and therefore to have a greater depth of 

understanding. 
 

In Key Stage 1 and 2 each year group undertakes three half-termly units in History and these are outlined in the long term plan. 
 

Each of these units is informed by a Medium Term Plan which outlines the key question, key learning and key vocabulary for each unit 
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Pupils will: 

• Have a passion for history and an enthusiastic engagement in learning, which develops their sense of curiosity about the past and their 
understanding of how and why people interpret the past in different ways. 

• Have excellent knowledge of people, events and contexts from a range of historical periods and of historical concepts and processes. 

• Have the ability to think critically about history and communicate ideas very confidently in styles appropriate to a range of audiences. 

• Have a desire to embrace challenging activities, including opportunities to undertake high-quality research across a range of history topics. 

• Have the ability to think, react, debate, discuss and evaluate the past, formulating and refining questions and lines of enquiry. 

• Have a respect for historical evidence and the ability to make robust and critical use of it to support their explanations and judgements. 
 



Progression through the National Curriculum 

Key stage 1  

Pupils should develop an awareness of the past, using common words and phrases relating to the passing of time. They should know where the people and events they 

study fit within a chronological framework and identify similarities and differences between ways of life in different periods. They should use a wide vocabulary of everyday 

historical terms. They should ask and answer questions, choosing and using parts of stories and other sources to show that they know and understand key features of 

events. They should understand some of the ways in which we find out about the past and identify different ways in which it is represented. In planning to ensure the 

progression described above through teaching about the people, events and changes outlined below, teachers are often introducing pupils to historical periods that they 

will study more fully at key stages 2 and 3.  

Pupils should be taught about:  

• changes within living memory. Where appropriate, these should be used to reveal aspects of change in national life  

• events beyond living memory that are significant nationally or globally [for example, the Great Fire of London, the first aeroplane flight or events commemorated 

through festivals or anniversaries]  

• the lives of significant individuals in the past who have contributed to national and international achievements. Some should be used to compare aspects of life in 

different periods [for example, Elizabeth I and Queen Victoria, Christopher Columbus and Neil Armstrong, William Caxton and Tim Berners-Lee, Pieter Bruegel the 

Elder and LS Lowry, Rosa Parks and Emily Davison, Mary Seacole and/or Florence Nightingale and Edith Cavell]  

• significant historical events, people and places in their own locality. 

 

Key stage 2  

Pupils should continue to develop a chronologically secure knowledge and understanding of British, local and world history, establishing clear narratives within and across 

the periods they study. They should note connections, contrasts and trends over time and develop the appropriate use of historical terms. They should regularly address 

and sometimes devise historically valid questions about change, cause, similarity and difference, and significance. They should construct informed responses that involve 

thoughtful selection and organisation of relevant historical information. They should understand how our knowledge of the past is constructed from a range of sources. In 

planning to ensure the progression described above through teaching the British, local and world history outlined below, teachers should combine overview and depth 

studies to help pupils understand both the long arc of development and the complexity of specific aspects of the content.  

Pupils should be taught about:  

• changes in Britain from the Stone Age to the Iron Age 

• This could include:  

• late Neolithic hunter-gatherers and early farmers, for example, Skara Brae  

• Bronze Age religion, technology and travel, for example, Stonehenge  

• Iron Age hill forts: tribal kingdoms, farming, art and culture 



• the Roman Empire and its impact on Britain 

• This could include:  

• Julius Caesar’s attempted invasion in 55-54 BC  

• the Roman Empire by AD 42 and the power of its army  

• successful invasion by Claudius and conquest, including Hadrian’s Wall  

• British resistance, for example, Boudica  

• ‘Romanisation’ of Britain: sites such as Caerwent and the impact of technology, culture and beliefs, including early Christianity 

 

• the Viking and Anglo-Saxon struggle for the Kingdom of England to the time of Edward the Confessor 

• This could include:  

• Viking raids and invasion  

• resistance by Alfred the Great and Athelstan, first king of England  

• further Viking invasions and Danegeld  

• Anglo-Saxon laws and justice  

• Edward the Confessor and his death in 1066 

 

• a local history study 

• a depth study linked to one of the British areas of study listed above  

• a study over time tracing how several aspects of national history are reflected in the locality (this can go beyond 1066)  

• a study of an aspect of history or a site dating from a period beyond 1066 that is significant in the locality. 

 

• a study of an aspect or theme in British history that extends pupils’ chronological knowledge beyond 1066 

• the changing power of monarchs using case studies such as John, Anne and Victoria  

• changes in an aspect of social history, such as crime and punishment from the Anglo-Saxons to the present or leisure and entertainment in the 20th Century  

• the legacy of Greek or Roman culture (art, architecture or literature) on later periods in British history, including the present day  

• a significant turning point in British history, for example, the first railways or the Battle of Britain 

 

• The achievements of the earliest civilizations – an overview of where and when the first civilizations appeared and a depth study of one of the following: Ancient 

Sumer; The Indus Valley; Ancient Egypt; The Shang Dynasty of Ancient China  

• Ancient Greece – a study of Greek life and achievements and their influence on the western world  

• a non-European society that provides contrasts with British history – one study chosen from: early Islamic civilization, including a study of Baghdad c. AD 900; 

Mayan civilization c. AD 900; Benin (West Africa) c. AD 900-1300. 

 

 



Year 5 – Autumn Unit 1 – The Anglo Saxons  

National Curriculum Objectives Covered 

Pupils should be taught about: 

• Britain’s settlement by Anglo-Saxons and Scots 

Cross Curricular links 

• Art: writing in runes, making a rune stick, writing illuminated letters  

• DT: making a model of an Anglo-Saxon village  

• English: drama and storytelling, debating  

• Geography: map work, settlements, how physical geography impacted settlements  

• PSCHE/Citizenship: making informed, responsible choices  

• RE: exploring different beliefs, burial practices  

• Science: how to select materials for a certain job, including weaponry, housing and jewellery 

Prior Learning 

Year 1 Year 2 Year 3 Year 4 

Historical Knowledge – Sequencing the past 

- Knows and is beginning to use a range 

of common words relating to the 

passage of time, e.g related to a 

discussion of their grandparent’s 

pupilhood, e.g. now, then, new old, 

when, before, etc.  

- Demonstrate a secure understanding 

of the words used. 

 

- Knows how to sequence on an 

annotated timeline independently and 

with some confidence a number of 

objects or events related to an aspect of 

a topic studied, e.g. seaside holidays in 

the past in the correct order. 

- Knows why they have placed the items 

in this sequence and can explain why.  

- Knows how to sequence a number of the 

most significant events, objects, themes, 

societies, periods and people in LKS2 

topics studied including some dates, labels 

and period names and terms, e.g. 

grouping a range of  images related to the 

Bronze to Iron Age into the correct time 

periods.  
- Knows to valid reasons why they have 

chosen this time period for most of the 

images. 

- Knows how to accurately sequence the 

key events, objects, themes, societies, 

periods and people within and across 

topics confidently using key dates and 

terms, e.g. they can accurately construct 

a timeline of Roman Britain and with 

some accuracy link this with a timeline of 

the Bronze to Iron Age (or other relevant 

topics previously studied). 

- Knows to provide detailed valid reasons 

why they have sequenced the 

events/objects in this way. 

History Concept: Significance and Interpretations 

- Demonstrate through examples and 

discussion an understanding of the 

term 'significance'. 

- Can give some valid reasons why 

someone or something is significant, 

e.g. an explorer making an 

important discovery. 

- Will begin to make connections 

between significant events or 

people, e.g. the explorers studied. 

- Can give a broad range of valid reasons 

why someone or something is 

significant. 

- Demonstrate a secure understanding of 

the term significance. 

- Can give some valid reasons why one 

aspect of a person’s life or event is of 

particular importance in making them/it 

significant. 

- Can make valid connections and 

judgements between significant events 

- Can select what is most significant in a 

historical account, related to a person’s 

life, a key event or a theme, e.g. which 

buildings are of particular significance 

within their locality.  
- Can give a valid reason why they have 

selected a particular aspect as being most 

significant in a historical account, related 

to a person’s life, a key event or a theme, 

- Can confidently select what is most 

significant in a historical account, related 

to a person’s life, a key event or a 

theme, e.g. a development made by the 

Romans. 

- Can give a number of valid reasons why 

they have selected a particular aspect as 

being most significant in a historical 

account, related to a person’s life, a key 

event or a theme and why others are 

less important.  



or people, e.g. why one of our local 

heroes is more worthy of study than 

another. 

e.g. the reasons why particular buildings 

are of significance within their locality. 

- Will begin to understand that some 

things will have long or short-term 

significance e.g. the developments 

introduced by the Romans and their 

relevance today. 

Historical Enquiry: Planning and Carry out a Historical Enquiry 

- Can plan a small enquiry by asking 

relevant questions. 

- Can find relevant information to 

answer questions using at least one 

story and another type of source, 

e.g. 'Which are the most significant 

explorers?' 

- Can use appropriate historical 

vocabulary. 

- Can pose a range of valid questions 

independently. 

- Can find relevant information from more 

than one source to confidently answer 

these questions. e.g. to answer 'Why we 

should remember a local hero?' 

- Can use a range of appropriate 

vocabulary in both their questions and 

answers. 

- Can independently devise a range of 

historically valid questions for a series of 

different types of enquiry. 

- Will answer them with detailed structured 

responses making reference to specific 

sources of evidence related to 'Why 

should we preserve our locality?'. 
- Will use a range of relevant historical 

terms. 

- Can independently devise significant 

historical enquiries based on a range of 

valid questions, e.g. related to 'What 

happened when the Romans came to 

Britain?'. 

- Can answer the questions in some detail 

using a range of relevant and varied 

sources to support points made.  

- Work will be clearly structured with 

contrasting viewpoints considered.  

- Use a broad range of relevant historical 

terms.  

- Will work independently and with 

confidence. 

Historical Enquiry: Using Sources as Evidence 

- Knows how to  extract some information 

from more than one type of source to 

find out about an aspect of the past. e.g. 

about their grandparent’s childhood. 

These sources could include written, 

visual, oral sources and artefacts 

including the environment. 

- Knows how to select key information 

independently from several different 

types of source including written, visual, 

oral sources and artefacts, etc. to answer 

historical questions, e.g. about a local 

hero. 

- Knows that some sources are more 

useful than others in providing 

information to answer a historical 

question. 

- Knows how sources can be used to answer 

a range of historical questions, e.g. 'Do 

you think the Bronze and Iron Ages were 

dangerous times to live?' 
- Knows that some sources may be more 

useful than others in answering certain 

historical questions. 

- Knows the possible uses of a range of 

sources for answering historical 

enquiries, e.g. the pupil can use a range 

of sources to compile a detailed 

description of what Dick Turpin was like. 

- Knows how to use the sources to 

compile a detailed description of what 

Dick Turpin was like.  

- Knows that some sources may be more 

useful than others by commenting on 

the importance of some of the sources. 

 

History Programme of Study in Year 5 

By the end of this unit, pupils will : 

Historical Knowledge – Sequencing the past 

- Knows how to sequence, with some independence and increasing accuracy, many of the significant events, societies and people within and across topics covered using appropriate 

dates, period labels and terms, e.g. place many of the important developments, people and events in the Anglo-Saxon period on an annotated timeline.   

- Knows and begins  to make some links between this sequence to the events and people within other time periods studied. 



History Concept: Significance and Interpretations 

- Can confidently select what is most significant in a historical account, related to a person’s life, a key event or a theme, e.g the developments made by the Anglo-Saxons. 

- Can give a range of valid reasons why they have selected a particular aspect as being most significant in a historical account, related to a person’s life, a key event or a theme and why 

others are less important.  

- Will understand that some will have long-term significance and others only short-term significance, e.g. the spread of Christianity. 

Historical Enquiry: Planning and Carry out a Historical Enquiry 

- Can confidently and independently devise significant historical enquiries based on a broad range of valid questions, e.g related to 'Was the Anglo-Saxon period really a Dark Age?'. 

- Can answer the questions in detail using a broad range of relevant and varied sources to support points made.  

- Work is clearly structured with contrasting viewpoints considered.  

- Will use the evidence to reach a valid and substantiated overall conclusion. 

- Will use a broad range of relevant historical terms throughout. 

- Will follow a clear structure appropriate for presenting an argument. 

- Will work independently and with confidence.  

- Will begin to critically evaluate their enquiry and consider possible ways in which it could be improved or developed. 

Historical Enquiry: Using Sources as Evidence 

- Knows, from a range of sources provided, to accept and reject sources based on valid criteria when carrying out particular enquiries, e.g. 'How useful is written evidence in finding out 

about the Anglo-Saxons?' 

- Knows why they have made that selection, possibly with some references to utility and reliability. 

History Programme of Study  

Next Steps – Progression through the history curriculum 

Year 6 

Historical Knowledge – Sequencing the past 

- Knows how to sequence, with independence, many of the significant events, societies and people within and across the UKS2 topics covered using appropriate dates, period labels and 

terms, e.g. select independently from a range of material, and sequence accurately using appropriate labels and dates. 

- Knows how to accurately identify links between this sequence and the events of other periods studied. 

History Concept: Significance and Interpretation  

- Can confidently explain the reasons why particular aspects of a historical event, development, society or person were of particular significance, e.g. they will describe and then critically 

evaluate the significance of various achievements made by the Ancient Greeks.  

- Can introduce a hierarchy of importance and explain while some aspects continue to be relevant, others may be dismissed as no longer being relevant and not having long term 

significance, e.g. within the achievements made by the Ancient Greeks the significant impact of establishing democracy and its importance in society today. 

Historical Enquiry: Planning and Carry out a Historical Enquiry 

- Can independently plan and produce quality, detailed responses to a wide range of historical enquiries. 

- Will make reference to appropriate evidence from a wide range of complex, varied sources studied within the sessions and also from their own research to produce a structured 

argument to answer the sub-question and build towards reaching an overall conclusion.  

- Will reach a valid overall conclusion, e.g. 'Which of the world wars had the greater impact on their community?' with clear reference made to the preceding arguments and evidence. 

- Will confidently use a broad range of challenging, relevant historical terms throughout. 

- Will critically evaluate their enquiry and consider ways in which it could be improved or developed. 

Historical Enquiry: Using Sources as Evidence 

- Knows the value of a range of different types of sources for enquiries, including extended enquiries, e.g. can select and reject appropriate sources to exemplify the impact of the wars 

from those studied within the unit.  



- Knows why they have made that selection, referring to both utility and reliability and considering the purpose, audience, accuracy and how the source was compiled. 

Unit Overview  

In this unit, the children will learn about the world of the Anglo-Saxons. They will consider why they came to Britain and whether the period deserves to be called the ‘Dark Ages’. Links will 
be made to prior learning, particularly to Year 4 Unit 2: Roman Britain. Throughout the unit, there is a strong focus on the range of sources that provide us with evidence about the people 
living at that time. The children will examine archaeological evidence, such as the Sutton Hoo ship burial and the Staffordshire hoard, while using written evidence from the time, including 
Beowulf, to provide context for the archaeological finds. They will learn about the importance of archaeological evidence and the work of the archaeologist, as well as the accidental finds of 
metal detectorists. You may decide to incorporate a visit to a museum into the unit, and some ideas have been included on potential locations. The Big Finish in week 6 is an excavation (or 
simulated excavation) in the school grounds. This is an opportunity for the children to work as archaeologists in their own environment. 

Key knowledge acquired throughout this unit Key skills acquired throughout this unit 

- I know who the Anglo-Saxons were. 
- I know why they settled in England. 
- I know what archaeological evidence can tell us about the Anglo-Saxons. 
- I know what archaeological evidence can tell us about the Anglo-Saxons. 
- I know the limitations of using archaeological evidence. 
- I know why the discovery of the Sutton Hoo ship burial was so important. 
- I know the limitations of using just archaeological evidence. 
- I know why the discovery of the Staffordshire Hoard was so significant. 
- I know the importance of the Lindisfarne Gospels, Beowulf and Bede’s History. 
- I know how archaeologists work, and can utilise their approaches. 
- I know the importance of archaeological evidence in our study of history. 
- I know that differing interpretations of the past may be reached based on the 

evidence found. 

- I can reach conclusions about the Anglo-Saxons from using archaeological evidence. 
- I can provide some information obtained from these sources related to the Anglo-Saxon 

people. 
- I can explain some of the limitations of this evidence. 
- I can provide reasons why the period could be called the ‘Dark Ages’ and discuss the 

counter argument. 
- I can use a variety of evidence to support my viewpoint. 
- I can present my thinking clearly as a balanced argument. 

Subject knowledge and teaching guidance 

The Saxons were not just one people – they included Jutes, Danes, Friesians – but for convenience, historians talk about them as Saxons. After the Romans left, some Saxons were invited to 
come to eastern England to help protect the country from invasion. As Britain was relatively rich, many more came – making up perhaps one-quarter of the population. In some places, 
Saxons and Britons co-existed quite happily, but not everywhere. It took a long time for things to settle down; even then, strong kings would expand the areas they controlled, whereas weak 
kings would lose land. Despite this, England was still a rich country. This is what attracted the Vikings from 793 onwards, and the Saxons had to fight to protect themselves from the invaders. 
Saxons were initially pagans, but gradually they became Christian, building churches and setting up monasteries, which became centres of learning. There is plenty of evidence of trade with 
the rest of the world. As ever, Saxon society contained both very rich and powerful people, and many who were poor or slaves. While studying this unit, there may be opportunities for local 
links and potential visits to sites of interest. Encourage the children to search the media for news of local and national finds related to the subject. This will help them understand how 
historians are constantly adding and reviewing their knowledge of a period, and may also teach them some surprising local history. The archaeological excavation in week 6 should also link 
into finding out about your locality. The archaeological excavation will require preparation in selecting a site, acquiring materials and securing sufficient support on the day. This may seem 
rather daunting, but don’t let that put you off engaging in a truly memorable experience for the children. You will be amazed to find how many sources of expert help there are in your area, 
as well as willing volunteers to support you with managing the experience. It is also a great way of developing community links and securing positive media coverage for the school. While we 
can’t guarantee the children will uncover a Saxon ship burial, they may find objects which will add to their understanding of the past in their locality. Most certainly, through carrying out the 
excavation, they will gain a better understanding of how we find out about the past. 

Around 410 AD, the Romans left Britain. At this time, the army was needed elsewhere as the city of Rome and the borders of the Empire in mainland Europe were facing attack. Although the 
army and most officials left, many Romano-British people decided to stay. They wanted to carry on their life as they had done before. 



The Saxons had begun to carry out pirate raids even before the Romans had gone. Now they began to settle in the area. In some areas, the Britons lived alongside the Anglo-Saxons, while in 
others, they were forced out and moved to the South-West, Cumbria and Wales. The three invading tribes of Angles, Saxons and Jutes became known as the Anglo-Saxons. They came from 
Holland, Germany and Denmark. At this time, Britain became known as England ‘the land of the Angles’.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



The hoard was discovered by the metal detectorist Terry Herbert in 2009 near Lichfield in Staffordshire, and it was estimated to be worth over £3.5 million. However, its value goes far 
beyond monetary price as it gave historians a better insight into the Anglo-Saxon period, and challenged the viewpoint of it being a ‘Dark Age’. We have fewer finds from this period in 
contrast to others due to the type of materials they usually used, and that they generally owned fewer possessions than people in other civilisations. There are many theories as to why the 
hoard was buried at this site, but a key piece of evidence is the lack of any signs of Anglo-Saxon settlement close by. This appears to be a wild area with no evidence of battles or burials.  

 

The 4,000 items are mainly focused on war, and include a large number of sword fittings. These have been torn from the weapons and are mainly the sword pommel caps (the part that 
anchors the hilt to the blade). Usually, finds from this period would include brooches and pendants, yet here there are no items related to women, which strengthens the view that the hoard 
is related to a battle. One-third of the fragments found were also thought to be part of a very elaborate helmet, and archaeologists have made a reconstruction copy of what they think this 
would have looked like. The quality of the items with regard to the materials and craftsmanship lead us to believe that these objects clearly belonged to the rulers of the time. They may have 
belonged to one or more of the kings of Mercia possibly Penda, Wulfhere or Aethelred. The hoard is thought to have been buried between 650 and 675 AD because archaeologists have been 
able to make links with finds from other sites from the same period that can be accurately dated. The Staffordshire Hoard website can provide you with further information. 

 

The Portable Antiquities Scheme was established in 1998 by the British Museum and the National Museum of Wales. Its aim is to encourage the public to record any archaeological objects 
they find. It was set up mainly in response to finds made by metal detectorists going unrecorded and vital information being lost. It is not just metal detectorists who find these objects, but 
also people out walking, gardening or carrying out their jobs. There are now around 1.5 million objects listed on the site. It is possible to search the database to find out what has been 
discovered in your area. There is also an area for children, to encourage them to treat finds responsibly.   

 

 

 

 

 

 

 

 

 

 

The Lindisfarne Gospels were written between 680 and 720 AD at Lindisfarne, an island off the coast of Northumberland. It is thought that both the text and illustrations are the work of 
Bishop Eadfrith, the leader of the monastery. Historians think it would have taken him about five years, or possibly even longer, to write the 516 pages. It contains the gospels of Matthew, 
Mark, Luke and John, and tells us about the early life of Jesus. It was originally written in Latin, and an Old English translation was added underneath, probably around 970 AD. It is 
elaborately and skilfully decorated. 

Bede’s Ecclesiastical History of the People of England was constructed from existing books and chronicles. Bede was given the title ‘Venerable’, meaning ‘great’, during his lifetime. This 
shows how highly regarded he was by the people. He spent most of his life at the monastery in Jarrow in the North-East of England, and then moved to Monkwearmouth, also in the area. 



The monasteries in this area were very important as a consequence of the missionary work of St Columba. Over time, the kingdoms gradually converted to Christianity, but many pagan 
beliefs were still followed. 

Beowulf is an epic poem set in Scandinavia. It is the story of three battles fought by Beowulf: the first was against the monster Grendel, the second was against Grendel’s mother and the 
third against a dragon. It was performed at the time, but was not written down until much later, probably c. 1000 AD. https://www.bl.uk/collection-items/beowulf contains information 
about the copy written in Old English. Although the poem is not set in England, it gives us a great deal of information about the people, including how much they liked stories (particularly 
scary ones), how they regarded their warriors as heroes and how their heritage was important to them. It provides information about their weapons and many things they did in everyday 
life. It helps us to interpret some of the finds made – for example at Sutton Hoo or within the Staffordshire Hoard. 

Key vocabulary and definitions 

Invasion An instance of invading a country or region with an armed force. 

Settle Resolve or reach an agreement. 

Reconstruction Build or form something again after it has been damaged.  

Dark Ages A term for the Early Middle Ages or Middle Ages in Western Europe after the fall of the Roman Empire. 

Pagan A person holding religious beliefs other than those of the main world religions. 

Plunder Steal goods from a time in war. 

Hoard A stock or store of money or valued objects. 

Saga A long story of heroic achievement.  

Chronicle A factual written account of importance or historical events in order of their occurrence. 

Ecclesiastical Relating to the Christian Church.  

Decay Rot or decompose through the action of bacteria or fungi. 

Excavate Make a hole or channel by digging. 

Preserved Maintain something in its original state. 

Medium Term Planning 

Week 1 Week 2 Week 3 Week 4 Week 5 Week 6 

To know who the Anglo-
Saxons were, and why and 
when they chose to settle in 
England. 

To discover how the Anglo-
Saxons lived using 
archaeological evidence. 

To be able to explain why the 
Staffordshire Hoard was so 
significant. 

To know about some of the 
key documents related to 
Anglo-Saxon times and their 
limitations. 

To produce a valid argument 
about whether this period 
deserves to be called a ‘Dark 
Age’. 

To understand what can be 
discovered about the past 
from archaeological remains. 

 

 

 

 

 

 

https://www.bl.uk/collection-items/beowulf


Year 5 – Spring Unit 2 – The Vikings 

National Curriculum Objectives Covered 

Pupils should be taught about: 
- the Viking and Anglo-Saxon struggle for the Kingdom of England to the time of Edward the Confessor. 

Cross Curricular links 

• English: writing kennings, news report of a Viking raid, discussion and debate around the significance of events or individuals, mythology and legend around Sagas  

• DT: investigate Vikings as craftsmen – design a Viking brooch (based on the Pitney brooch), research Viking diet and plan a Viking feast  

• Geography: map work, migration settlements (Viking place names 

Prior Learning 

Year 1 Year 2 Year 3 Year 4 

Historical Knowledge – Constructing the past 

- In discussion, can recall some of the 

key events and people associated 

with themes studied within family, 

local, national and global history, 

e.g. within the history of flight or the 

development of railways. 

- Descriptions of the above 

demonstrate some understanding of 

the characteristic features of the 

period studied, e.g. technology 

available. 

- Can confidently and accurately retell the 

story of events, etc. associated with 

themes studied within family, local, 

national and global history, e.g. the 

Gunpowder Plot and the Great Fire of 

London. 

- Descriptions of the above demonstrate 

an understanding of the characteristic 

features of the period studied, e.g. 

technology available or religion. 

- Can identify some details from within and 

across several themes, societies, events 

and significant people covered in local, 

national and global history, e.g. using 

knowledge gained from their study of the 

Stone Age, identifying three of the main 

achievements of the people in the 

Neolithic period, and perhaps providing 

some reasons for their selection. 

- Can identify a range of details from 

within and across local, national and 

global history, to demonstrate some 

overall awareness of themes, societies, 

events and people, e.g. using knowledge 

gained in their study of Ancient Egypt, 

identifying three or more of the main 

achievements of the Ancient Egyptians 

and providing some valid detailed 

reasons for their selections.  

- Will begin to make some reference to 

other societies, but their reasoning may 

be undeveloped. 

Historical Concepts: Cause and Effect 

- Can identify at least one relevant cause 

for, and effect of, several events 

covered, e.g. of the development of 

flight or of the railways. 

- Can identify several causes and effects of 

events covered, e.g. the Great Fire of 

London and The Gunpowder Plot. 

- Will begin to understand that some of 

the causes and/or effects are of 

particular importance, e.g. for the Great 

Fire of London taking place. 

- Can describe some relevant causes for, 

and effects of, some of the key events and 

developments covered, e.g. reasons why 

changes took place during the Neolithic 

period.  
- Will demonstrate an understanding that 

some of the causes and/or effects are of 

particular importance, e.g. why the 

changes took place in the Neolithic period. 

- Can independently and confidently 

comment on the importance of causes 

and effects for some of the key events 

and developments within the topics 

studied, e.g. the reasons for the changes 

in prison reform.  

- Can understand that the same event can 

result in both positive and negative 

effects, e.g. the actions of the 

suffragettes. 

History Concept: Significance and Interpretations 



- Demonstrate through examples and 

discussion an understanding of the 

term 'significance'. 

- Can give some valid reasons why 

someone or something is significant, 

e.g. an explorer making an 

important discovery. 

- Will begin to make connections 

between significant events or 

people, e.g. the explorers studied. 

- Can give a broad range of valid reasons 

why someone or something is 

significant. 

- Demonstrate a secure understanding of 

the term significance. 

- Can give some valid reasons why one 

aspect of a person’s life or event is of 

particular importance in making them/it 

significant. 

- Can make valid connections and 

judgements between significant events 

or people, e.g. why one of our local 

heroes is more worthy of study than 

another. 

- Can select what is most significant in a 

historical account, related to a person’s 

life, a key event or a theme, e.g. which 

buildings are of particular significance 

within their locality.  
- Can give a valid reason why they have 

selected a particular aspect as being most 

significant in a historical account, related 

to a person’s life, a key event or a theme, 

e.g. the reasons why particular buildings 

are of significance within their locality. 

- Can confidently select what is most 

significant in a historical account, related 

to a person’s life, a key event or a 

theme, e.g. a development made by the 

Romans. 

- Can give a number of valid reasons why 

they have selected a particular aspect as 

being most significant in a historical 

account, related to a person’s life, a key 

event or a theme and why others are 

less important.  

- Will begin to understand that some 

things will have long or short-term 

significance e.g. the developments 

introduced by the Romans and their 

relevance today. 

History Programme of Study in Year 5 

By the end of this unit, pupils will: 

Historical Knowledge – Constructing the past 

- Can understand some features associated with themes, societies, people and events, e.g. use knowledge gained to demonstrate an understanding of aspects of the life within the 

Viking period, such as religion and food, but without links and grouping them into themes, e.g. social, cultural. 

- Will be able to make some reference to and identify links with other societies studied, e.g. The Anglo-Saxons. 

Historical Concept: Cause and Effect 
- Can explain the role of different causes and effects of a range of events and developments, e.g. can list a range of valid reasons why the Vikings left Scandinavia and chose to settle in 

Britain.  
- Can place the causes and/or effects in an order of significance and explain why they are arranged in this order, e.g. the reasons why the Vikings left Scandinavia and chose to settle in 

Britain.  
- Can make a link between the causes or effects of events within one period with those of another, e.g. events in the Viking period with those of other periods studied, such as why the 

Romans or the Anglo-Saxons chose to settle in Britain. 

History Concept: Significance and Interpretations 

- Can confidently select what is most significant in a historical account, related to a person’s life, a key event or a theme, e.g the developments made by the Anglo-Saxons. 

- Can give a range of valid reasons why they have selected a particular aspect as being most significant in a historical account, related to a person’s life, a key event or a theme and why 

others are less important.  

- Will understand that some will have long-term significance and others only short-term significance, e.g. the spread of Christianity. 

History Programme of Study  
Next Steps – Progression through the history curriculum 

Year 6 

Historical Knowledge –Constructing the past 

- Can provide overviews of the most significant features of different themes, individuals, societies and events covered, e.g. can use knowledge gained to give an overview of the main 
features of the Maya civilisation.  

- Will begin to make links and group them into themes, e.g. social, cultural.  



- Will be able to make links with themes in other societies studied, e.g. The Ancient Egyptians. 

Historical Concepts: Cause and Effect 

- Can independently provide a comprehensive list of valid detailed reasons why events took place and the effects of those events, e.g. how the World Wars had an impact on their 
locality. 

- Will order these causes and/or effects into a hierarchy of significance and will comment insightfully on why they have selected this order.  
- Will make a number of valid links between why certain events occurred in the period studied and events taking place in other periods or locations, or note how effects of events could 

be similar.  
- May be able to identify some of the causes as long or short-term triggers and how some effects can be immediate and others long term. 

History Concept: Significance and Interpretation  

- Can confidently explain the reasons why particular aspects of a historical event, development, society or person were of particular significance, e.g. they will describe and then critically 
evaluate the significance of various achievements made by the Ancient Greeks.  

- Can introduce a hierarchy of importance and explain while some aspects continue to be relevant, others may be dismissed as no longer being relevant and not having long term 
significance, e.g. within the achievements made by the Ancient Greeks the significant impact of establishing democracy and its importance in society today. 

Unit Overview  

In this unit, the children will learn about the Vikings, and consider the reasons why they raided and then settled in Britain. They will investigate the popular view of the Vikings as raiders, 
ruthless in their ways of obtaining wealth. They will study primary sources of evidence, such as accounts by monks of the raid on Lindisfarne, as well as archaeological finds, to understand 
why this interpretation of the Vikings has become so popular. They will examine King Alfred’s struggle and victory over the Vikings, linking back to Year 5 Unit 1: The Anglo-Saxons. Links will 
also be made to Year 4 Unit 2: Roman Britain. You may decide to incorporate a visit to a local museum into the unit, and some ideas have been included on potential locations 

Key knowledge acquired throughout this unit Key skills acquired throughout this unit 

- I know about the events at Lindisfarne on 8th June 793 AD. 
- I know the limitations of the evidence available regarding the raid on Lindisfarne. 
- I know what the way of life was like for Vikings at home. 
- I know that the Vikings were traders as well as raiders. 
- I know where the Vikings settled in Britain. 
- I know why the Vikings settled in Britain. 
- I know what Viking settlements were like, and I understand that they were varied. 
- I know the key events in Alfred’s life. 
- I know how successful Alfred was against the Vikings. 
- I know why Alfred should be called ‘Great’. 
- I know that the Vikings themselves left very little written evidence. 
- I know that the majority of the written evidence about the Vikings is biased. 
- I know that it is very difficult to form a definitive picture of the Vikings. 
- I understand what a saga is and what it should include. 
- I understand that sagas are not necessarily all true. 

- I can use sources to find out what happened at Lindisfarne. 
- I can use evidence to identify valid reasons why the Vikings would want to leave their 

home 
- I can write my own Viking saga using the information I have learned about the Vikings. 

Subject knowledge and teaching guidance 

While teaching this topic, it is important to reinforce the children’s understanding of the Anglo-Saxon and Viking periods as concurrent, with power being passed from one side to the other. 
The struggle for power was complex and is not the focus of this unit, but should be mentioned where appropriate. There is an in-depth view of Alfred the Great, which provides an 
opportunity to look at this feature of the period. You may decide to use this to study the various Anglo-Saxon kings in more depth, dependent on the time available and the interests of the 
children. There are many opportunities to refer to prior learning in Year 5 Unit 1: The Anglo-Saxons and Year 4 Unit 2: Roman Britain, particularly relating to possible reasons for invasion and 



settlement. 
 
The term ‘Viking’ comes from the Old Norse word ‘Vikingr’, meaning a pirate or raider from any area. In the 10th/11th century, it came to mean a Scandinavian sea raider. The Anglo-Saxon 
Chronicle only uses the term four times before 1066.  

Monasteries tended to be sited in very remote places, and at the time of the early raids, they were only ‘guarded’ by the monks. They had great wealth that could easily be looted and carried 
off by the Vikings. The raid on Lindisfarne was not the earliest raid, but it is one of the best documented, and is the first dated raid. The first raid may have been an attack on the south coast 
in 787 AD. The raids were not always successful. For example, the monks at Jarrow managed to fight off the Vikings in 794 AD. Although the monastery was severely burned, the Viking leader 
was caught and put to death. The fleeing Vikings were then shipwrecked, and the local people killed many of them. In 875 AD the Vikings returned, and this time they were successful – the 
monastery was sacked. 

As their victims wrote most of the evidence, it is quite critical of the Vikings. However, it does tell us about how they viewed the Vikings, and helps us to understand how the popular version 
of the Vikings and their culture has been created. The Anglo-Saxon Chronicle was also written long after the events took place. Alfred the Great asked it to be recorded nearly a hundred 
years later in 890 AD, so we are unsure how much of the original material would have been available to the authors. 
 
 
 
 
 
 
 
 
 
 
 
 
 
Many historians agree that the Vikings left due to overpopulation in their homelands. That means that in their own countries there were too many people, and there was not enough land 
suitable for farming and supporting the population. Scandinavia had rich soil along the coasts and river valleys, but inland there were woods, heath and mountainous areas. Also, the younger 
sons would have no inheritance, so they needed to travel to find land. They settled in many places including Greenland, Iceland, Italy, France, Russia and as far as North Africa and North 
America. 

The ships that the Vikings used had sails and oars, so they were not solely reliant on the wind. They had shallow, narrow hulls that meant they could navigate rivers. They could be sailed 
either way around, which meant they could make a hasty which and could avoid hazards. As the ships were light, the crew could easily haul it onto the land. Their figureheads were carved 
from a single piece of wood, and depicted scary beasts to protect against evil spirits. 
 
England offered the Vikings better weather, a longer growing season, superior farming land and a supply of mineral resources. Vikings began to remain in England during the winter after 865 
AD. Most Vikings who settled in Britain were farmers, living in small communities in the countryside. Repton is typical of the early Viking short-term winter camps. Jorvik is unusual, as the 
Vikings did not like living in towns. It had a population of 10,000, which was bigger than any town in Denmark. This was because it was originally a Saxon town, but was captured by the 
Vikings.  

Children need to understand how the Viking and Anglo-Saxon periods ran parallel, and how power moved from one side to the other, and then back. The area known as Danelaw was the 
part of Britain ruled by the Vikings during Anglo-Saxon times. It covered an area north of a line between London to Chester, excluding part of Northumbria east of the Pennines. The 



boundaries changed over time as the Anglo-Saxons and Vikings fought for control. The term ‘Danelaw’ was not used until 1008. The other parts of England were known as Mercia and 
Wessex. 

Look for the following to help the children to identify Viking places names: ‘by’ = farm or village (Derby, Rugby, Whitby); ‘kirk’ = church (Ormskirk); ‘toft’ = house, plot of land (Lowestoft); 
‘ness’ = headland (Sheerness); ‘thwaite’ = woodland clearing (Slaithwaite); ‘thorp’ = small settlement (Scunthorpe, Grimethorpe); ‘keld’ = spring (Threkeld). 
 
 
 
 
 
 
 
 
 
 
 
 
 
Alfred was born in 849 in Wantage, Oxfordshire. He was the King of Wessex from 871 to 899, and is the only British monarch to have been given the title ‘Great’. He began to be referred to 
as ‘Great’ by historians from the 17th century. Alfred commissioned Bishop Asser to write his biography. This portrayed him as the ‘perfect monarch’. In the 1800s, the historian Edward 
Freeman reinforced this view by referring to him as ‘the most perfect character in history’. He gained cult status in Victorian times, when people were focused on national pride and searched 
for heroes from the past. They focused just on his achievements and the positive aspects of his personality. Charles Dickens wrote in A Child’s History of England (1851–1853) that Alfred was: 
‘the noble king ... in his single person, possessed all the Saxon virtues. Whom misfortune could not subdue, whom prosperity could not spoil, whose perseverance, nothing could shake. Who 
was hopeful in defeat, and generous in success. Who loved justice, freedom, truth and knowledge’. 

The story of Alfred and the cakes appears in medieval books from the 12th century onwards. These were written by monks, and were probably designed to make a moral point as well as to 
strengthen the King’s reputation. The cakes could be symbolic of the kingdom. 

Wessex was the only surviving Anglo-Saxon area when Alfred became king. To stop the Vikings from raiding, he agreed to pay them money each year. But in 878, the Vikings, under Guthrum, 
started to attack Wessex. Alfred was forced to flee and hide in the marshes, and it is during this time that the story of the cakes is set. He built up his forces again and went on to win a great 
victory against the Vikings at Edington in Wiltshire in 879. Guthrum agreed to convert to Christianity and to allow Alfred to rule the south while the Vikings would rule the north, in the area 
known as the Danelaw. To stop the Vikings attacking again, Alfred built forts called burhs, and around these grew fortified towns. He built up the army and established a navy, with ships 
larger than those built by the Vikings.  

Alfred was regarded as the defender of Christianity against the pagan Vikings. His work prepared the way for his sons to unite the country. He studied and translated Christian works from 
Latin to Old English. He also developed a law code built on the Old Testament. After Alfred, there followed a very difficult time, with the crown moving between the two sides. This instability 
made people look back at Alfred’s time on the throne in an even more positive way, enhancing his reputation. 
 
 
 
 
 
 
 



 
 
 
 
 
 
 
 
 
 
 
 
The Vikings were not just raiders. They were also skilled craftspeople in textiles, wood and metal. Within Viking society, there were various groups:  

• Thralls, who were slaves. They may have been debtors, criminals or captured members of other communities.  

• Bondi and karls, who were usually farmers.  

• The upper-class, called landsmen and jarls.  

• Women, who had the right to manage their own property and money, even after they married. They played a role in the court, church and on the battlefield.  

The Thing was a local assembly that met yearly. At these meetings, every free person was able to contribute and try to solve disagreements. Only men could vote. In the 9th century, kings 
began to rule and people had less independence.  

Coins help to tell us something about the Vikings. Originally, the Vikings just used a weight of silver or gold and then coins from other countries. Eventually, they began to mint their own. 
Vikings lived in longhouses – one room with a central hearth. They were made from stone and turf or timber, and had a thatched roof. 
 
 
 
 
 
 
 
 
 
 
 
The sagas were tales told around the fire rather than written down. They could include real-life figures as well as mythical heroes and gods. Vikings living in Iceland in the Medieval period 
began to write their sagas down. 

Key vocabulary and definitions 

Raider A person who attacks an enemy in their territory. 

Monk A member of a religious community of men. 

Monastery A building occupied by a community of monks. 



Abbey The building occupied by a community of monks or nuns. 

Saga The sagas were tales told around the fire rather than written down. 

Overpopulation The condition of being populated with excessively large numbers of people. 

Invader A person or group that invades a country, region or other place. 

Runes A letter of an ancient alphabet. 

Medium Term Planning 

Week 1 Week 2 Week 3 Week 4 Week 5 Week 6 

To understand why there 
are differing accounts of 
what happened during the 
raid on Lindisfarne. 

To understand what the 
way of life was like for the 
Vikings in their homeland, 
and reach valid conclusions 
about why they wanted to 
leave.  

To know when, where and 
why the Vikings settled in 
Britain. 

To present a valid 
argument for whether 
King Alfred deserved the 
title ‘Great’. 

To know what evidence 
we have about the Vikings, 
and to evaluate the quality 
of the evidence. 

To create a Viking saga 
reflecting what you know 
about the Vikings. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Year 5 – Summer Unit 3 – Journeys 

National Curriculum Objectives Covered 

Pupils should be taught about:  
- a study of an aspect or theme in British history that extends pupils’ chronological knowledge beyond 1066. 

Cross Curricular links 

- DT: design and build an Elizabethan ship  
- English: write a poem about one of the journeys studied  
- Geography: map work, comparing countries around the world to identify similarity and difference related to push and pull factors  
- PSCHE: to have a better understanding of the nature of migration, collaboration, kindness, discrimination, fairness in the modern world 

Prior Learning 

Year 1 Year 2 Year 3 Year 4 

History Concept: Significance and Interpretations 

- Demonstrate through examples and 

discussion an understanding of the 

term 'significance'. 

- Can give some valid reasons why 

someone or something is significant, 

e.g. an explorer making an 

important discovery. 

- Will begin to make connections 

between significant events or 

people, e.g. the explorers studied. 

- Can give a broad range of valid reasons 

why someone or something is 

significant. 

- Demonstrate a secure understanding of 

the term significance. 

- Can give some valid reasons why one 

aspect of a person’s life or event is of 

particular importance in making them/it 

significant. 

- Can make valid connections and 

judgements between significant events 

or people, e.g. why one of our local 

heroes is more worthy of study than 

another. 

- Can select what is most significant in a 

historical account, related to a person’s 

life, a key event or a theme, e.g. which 

buildings are of particular significance 

within their locality.  
- Can give a valid reason why they have 

selected a particular aspect as being most 

significant in a historical account, related 

to a person’s life, a key event or a theme, 

e.g. the reasons why particular buildings 

are of significance within their locality. 

- Can confidently select what is most 

significant in a historical account, related 

to a person’s life, a key event or a 

theme, e.g. a development made by the 

Romans. 

- Can give a number of valid reasons why 

they have selected a particular aspect as 

being most significant in a historical 

account, related to a person’s life, a key 

event or a theme and why others are 

less important.  

- Will begin to understand that some 

things will have long or short-term 

significance e.g. the developments 

introduced by the Romans and their 

relevance today. 

Prior Learning 

History Programme of Study in Year 5 

By the end of this unit, pupils will: 

History Concept: Significance and Interpretations 

- Can confidently select what is most significant in a historical account, related to a person’s life, a key event or a theme, e.g the developments made by the Anglo-Saxons. 

- Can give a range of valid reasons why they have selected a particular aspect as being most significant in a historical account, related to a person’s life, a key event or a theme and why 

others are less important.  

- Will understand that some will have long-term significance and others only short-term significance, e.g. the spread of Christianity. 

History Programme of Study  
Next Steps – Progression through the history curriculum 

History Concept: Significance and Interpretation  



- Can confidently explain the reasons why particular aspects of a historical event, development, society or person were of particular significance, e.g. they will describe and then critically 
evaluate the significance of various achievements made by the Ancient Greeks.  

- Can introduce a hierarchy of importance and explain while some aspects continue to be relevant, others may be dismissed as no longer being relevant and not having long term 
significance, e.g. within the achievements made by the Ancient Greeks the significant impact of establishing democracy and its importance in society today. 

Unit Overview  

In this unit, the children will explore the question of why people go on a journey, and look at five very different types of journey in depth. The journeys selected span from the Tudor period 
to those undertaken today by refugees. The children begin by studying the voyages of Walter Raleigh, then the voyage of the Irish 3rd class passengers on the Titanic, before learning about 
the Kindertransport in World War Two and the voyage of the Empire Windrush. Finally, they will examine why refugees make dangerous journeys today. This approach supports the 
children in developing their chronological understanding, and helps them gain a greater sense of period. The children will make links to the journeys made by those peoples already studied 
in earlier Key Stage 2 units, such as those covered in Year 4 Unit 2: Roman Britain, Year 5 Unit 1: The Anglo-Saxons and Year 5 Unit 2: The Vikings. They will also be prompted to remember 
the journeys made by the explorers studied in Year 1 Unit 2: The Greatest Explorers. The journeys here represent those made both to and from the United Kingdom. They differ between 
journeys made by choice and journeys necessary for survival 

Key knowledge acquired throughout this unit Key skills acquired throughout this unit 

- I know a range of reasons why people undertake journeys now, and why they did in the 
past. 

- I know that journeys can be both a positive and negative experience for the traveller. 
- I know that journeys can have an impact on a range of people. 
- I know a range of reasons why Walter Raleigh explored other lands. 
- I know that Raleigh’s voyages had both a positive and negative impact on people. 
- I know range of reasons why the Irish 3rd class passengers travelled on the Titanic. 
- I know the difference between a fact and an opinion. 
- I know why the Kindertransport took place. 
- I know what life was like for Vera and other children on the Kindertransport. 
- I know both the positive and negative aspects of the Kindertransport. 
- I know why people travelled on the Empire Windrush. 
- I know that there may be differing interpretations of the same event. 
- I know a range of reasons why people are prepared to risk their lives making journeys. 
- I know why there are a range of viewpoints about refugees in the UK. 
- I know the positive contributions to Britain made by refugees. 

- I can find out information about Walter Raleigh and Tudor exploration from a range of 
sources. 

- I can find out information about the journey of the Titanic from a variety of sources. 
- I can develop a chronologically secure knowledge and understanding of British and 

world history. 
 

Subject knowledge and teaching guidance 

The journeys chosen for the unit are well known, and have popular appeal. You may wish to substitute one or more with a similar journey that has a link to your school community or locality. 
For example, rather than study Raleigh, there may be an explorer with more of a link to your locality. The unit looks at the experiences of the Kindertransport as a group fleeing persecution, 
however you may decide to study the experiences of a group (for example, the Vietnamese ‘Boat People’) that links with your school community. Alternatively, there are opportunities to link 
to your locality within the topics. For example, rather than studying Vera Schaufeld’s Kindertransport story, you could contact your local Jewish survivors’ groups, or one of the national 
charities or associations, and ask them for a story or a survivor from your locality. Perhaps the Irish passengers on board the Titanic may lead to a link to Irish immigration in your area in the 
past – were any local people on board? While we recommend personalising the teaching, you need to be aware that these can be hugely emotive topics, and we advise seeking support from 
local or national groups before embarking on such a project. Handled well, this approach will provide you with meaningful and valuable opportunities to engage with your local community 
and establish strong links. There are very strong links to citizenship throughout the unit and it is hoped that, by studying this diverse range of journeys, the children will begin to get a more 
informed viewpoint of what it means to be a migrant or refugee. The final week looks at journeys undertaken today by those people seeking to find a new life in the United Kingdom for a 
variety of reasons. You may feel that the nature of your class makes this (or earlier lessons) too sensitive to explore. If this is the case, you could spend more time looking at journeys  



undertaken in the more distant past, which should be less sensitive. 
 
 
 
 
 
 
 
 
 
 
Walter Raleigh (also Ralegh) was born in Devon in 1552 (or possibly 1554, historians are not certain). He was very well educated, and is also known as a poet and writer as well as an explorer. 
He was not the only Elizabethan explorer, as Sir Francis Drake was equally well known, and John Hawkins was also active at this time. During this period, sailors from Portugal and Spain were 
also exploring the coast of Africa, Asia and the Americas. Raleigh sponsored his first journey to America in 1578, and this probably gave him the idea of setting up a colony. In 1580, he proved 
how successful he was as a soldier by helping to put down an uprising in Ireland. He soon became a favourite courtier of Elizabeth I, and she granted him a knighthood. 

Queen Elizabeth I granted him a Royal Charter which permitted him to explore, rule and colonise any ‘remote, heathen and barbarous lands, countries and territories not actually possessed 
of any Christian prince, nor inhabited by Christian people.’ In return, he would give the crown one-fifth of any silver and gold that may have been mined. Elizabeth also wanted him to 
establish a naval base overseas to be used to attack the Spanish. As a result, he sponsored a venture in 1585 to set up the first English colony in America at Roanoke Island, but sadly this 
failed. It is claimed that he introduced tobacco and the potato into England. It is more likely that he just helped to make them popular and that they were already known at court, due to the 
influence of the Spanish. Unfortunately for Raleigh, Elizabeth I found out about his secret wedding to one of her ladies-in-waiting. Her jealously drove Elizabeth to imprison him in the Tower 
of London. Following his release, he hoped to win back Elizabeth’s approval by travelling to find El Dorado (the golden land) on the Orinoco River in Guiana (now Venezuela). Sadly, his 
journey in 1595 was unsuccessful. 

James I became King in 1603 and quickly took a dislike to Raleigh. He accused Raleigh of plotting against him, and Raleigh was tried for treason. He spent the next 12 years in prison in the 
Tower of London, and during this time he began to write A History of England. In 1616, James I allowed Raleigh to undertake another voyage to find El Dorado. Again, this voyage was 
unsuccessful. To make matters worse for Raleigh, he ignored the King’s orders and decided to attack the Spanish. When Raleigh returned to England, James I sent him back to the Tower, and 
had him beheaded as a punishment for his disobedience. 
 
The 1588 portrait of Raleigh shows him wearing pearl earrings, with pearls on his clothes and sword. These were said to be Elizabeth’s favourite jewellery. He is also wearing black and white: 
Elizabeth’s favourite colours. The purpose of this portrait is to show Raleigh as the devoted courtier to Elizabeth I. It was painted while Raleigh was alive.  

The 1829 engraving portrays Raleigh as an adventurer. It contains the images of the globe and a compass. He is also wearing armour to signify his reputation as a soldier. It was engraved in 
1829, 211 years after Raleigh’s death. 
 
The Titanic was built in Belfast at the Harland and Wolff Shipyards. On completion, it sailed from Belfast to Southampton, then on to Cherbourg in France and then later to Cobh in Ireland. 
The Titanic then set off on its maiden voyage across the Atlantic. The White Star Line boasted that the ship was unsinkable. Of the 123 passengers boarding the ship at Cobh in County Cork, 
Ireland on 11th April 1912, three sailed in 1st class, seven sailed in 2nd class and the rest were in 3rd class. The passengers from Cobh were part of the 2,200 passengers and crew on board 
when the ship sank on 15th April 1912 after it hit an iceberg 400 miles south of the Newfoundland coast. Only 44 of the passengers from Cobh survived the sinking of the ship four days after 
they got on board.  

In 1912, Cobh was known as Queenstown. The town had been given this name in honour of Queen Victoria’s visit to Ireland in 1849. The passengers boarded the ship via tender from the pier 
now known as ‘Heartbreak Pier’. The Titanic remained in the harbour for two hours, taking on supplies and mail. While some of the Irish were travelling to America for the first time, others 



were returning to America after a visit to their home country. A statue in memory of those who died now stands on the pier. 2.5 million of the 6 million Irish people emigrating to 
USA/Canada between 1848 and 1950 sailed from the harbour at Cobh.  

The Rice family was just one of the Irish families on the ship. Margaret, the mother, was 39 and had five children with her aged 10, 9, 7, 4 and 2. She had emigrated from Ireland to America. 
When her husband died, she moved back to Ireland and worked as a housekeeper for 2 years. She was to return to America on the Titanic. They all drowned. 
The Kindertransport (German for ‘children’s transport’) was a programme which brought almost 10,000 (mostly Jewish) children to Britain from Central Europe between December 1938 and 
the outbreak of the Second World War in September 1939. Because of government immigration restrictions, most of the children were unaccompanied.  

 

Hitler had come to power in Germany in January 1933, and within weeks he established a Nazi dictatorship. This was followed by an escalation in the persecution of Germany’s Jews, with the 
passing of many laws restricting their rights to employment, education and social rights. There also followed waves of anti-Semitic violence. This got significantly worse after the pogrom of 
the night of 9th–10th November 1938 (Kristallnacht – ‘night of broken glass’) when Jewish homes and synagogues were attacked, and many Jews lost their lives. More laws followed, 
removing all German and Austrian Jews of their rights.   

As the Germans invaded neighbouring countries, they introduced further persecution of the local Jews. Many Jews emigrated, but for a variety of reasons, some stayed hoping that things 
could get better for them. Following the Great Depression, many countries (including Britain) were reluctant to take in large numbers of Jewish refugees. However, following Kristallnacht, 
the British government agreed to allow children under the age of 17 to enter the UK, but they could not be accompanied by parents – they had to be sponsored by welfare agencies and were 
only expected to stay temporarily. The refugee children entering Britain had to cope not only with living in a new and strange country but also with being separated from their parents. While 
most of the children were well cared for by their foster parents, a few were not, and became little more than domestic servants. When the war arrived in Britain, things became more 
complex, with some of the children being evacuated and some of the older children being interned as enemy aliens. The children also became more and more anxious about their parents. 
Only a few of the children ever saw their parents again. Many children like Vera made England their home. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
In the 1940s, the West Indies was part of the British Empire. People in the colonies (Empire) had been brought up to think of Britain as the mother country, and believed that when they 
arrived in the UK, they would be treated as a part of the family and made welcome. A large number of the 492 passengers on HMT Empire Windrush had fought on behalf of Britain in the 
Second World War. In 1948, the British Nationality Act was passed, allowing those people living in the Commonwealth full rights of entry and settlement. This act gave people from the West 
Indies the opportunity to settle in the UK. The act was aimed at rebuilding the British economy, as there was a shortage of labour in such areas as the railways and the NHS. People chose to 
leave the West Indies because there was great hardship at this time. There had been a hurricane in 1944 that had destroyed crops and homes. Farmers had problems selling their crops 
during the war. The problems got worse after the war as servicemen arrived back and could not find work, and it took time to rebuild the old markets for goods.  



The Windrush Empire was previously a German troop ship called the Monte Rosa, which was seized by the British at the end of the Second World War. It had been stopping over in Kingston, 
Jamaica to pick up British seamen, but as it was not full, they offered passage to Britain for £28 in order to fill the ship. This was quite a lot of money at the time, as it equalled about 5 weeks’ 
wages in the West Indies. Over half the passengers from the West Indies were young (aged between 18 and 29). The oldest passengers on the ship were two women aged 80, and the 
youngest a baby of just 2 months. The ship arrived on 21st June at Tilbury, and many journalists and a film crew arrived to capture the moment.  

Sadly, the passengers were not welcomed by everyone in Great Britain, and promises of a new life were not fulfilled. Many people in the UK resented anyone entering the country, especially 
anyone considered to be different, in regard to race or religion. Many of the Windrush passengers were forced to live in Clapham South in an old air-raid shelter. They could not find rooms to 
rent due to colour-bars, or were charged higher rent than anyone else. 

In 2009, the Home Office destroyed the passenger records from the Windrush. This made it impossible for some individuals to prove they lived in the UK legally. A call for amnesty for those 
that had arrived between 1948 and 1971 followed. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Key vocabulary and definitions 

Journey An act of travelling form one place to another. 

Migration Movement from one part of something to another. 

Emigration The act of leaving one’s own country to settle permanently in another. 

Immigration The act of coming to live permanently in a foreign country. 

Refugee A person forced to leave their country in order to escape war, persecution or natural disaster. 

Voyage A long journey involving travel by sea. 

Persecution Hostility and ill-treatment, especially because of race or religious beliefs.  

Kindertransport The Kindertransport (German for ‘children’s transport’) was a programme which brought almost 10,000 (mostly Jewish) children to Britain from Central Europe 
between December 1938. 

Prejudice A preconceived opinion that is not based on reason or actual experience.  

Asylum seeker A person who has left their home country as a political refugee and is seek asylum in another.  

Medium Term Planning 

Week 1 Week 2 Week 3 Week 4 Week 5 Week 6 



To know and understand 
why people undertake 
journeys. 

To know and understand 
why Walter Raleigh and 
others made voyages of 
exploration in Tudor times. 

To know and understand 
why the Irish 3rd class 
passengers travelled on the 
Titanic 

To know and understand 
why the Kindertransport 
took place. 

To know and understand why 

people travelled on the Empire 

Windrush. 

 

To know and understand why 
refugees risk their lives 
making journeys today. 

 


